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Statement of the Problem

d Demographics

High school dropout rates: 20% Latino, 15% Native
American, 12% Black, 6% White, and 3% Asian

Americans

Postsecondary graduation rates: 40% Native
American, 42% Black, 49% Latino, 60% White, and
67% Asian Americans

U Preparing for the 215 century workforce,
readiness for postsecondary options should be
an integrative part of the high school curriculum
and school climate.




College Readiness:

Constructivist Education and

Career Counseling
[ Constructivist approaches to education

and

career have been proposed as one way to
facilitate career development with multicultural
populations (Atwater, 1996; Constantine & Erickson,

1998; Stead, 2004).

1 The basic premise of constructivism is t

nat there

are multiple realities rather than one God’s eye

view of reality, and the purpose is to he

p people

make meaning of their experiences, using tools
such as narrative, action, construction, and

Interpretation.



Constructivist Career Course

Overview
Developing Rules for Engagement

LEngaging in Experiential Learning

L Life Story Writing and exploring one’s
personal history

Assessment and Interpretation
Constructing the Future Self




Constructivist Activity: Career
Genogram

1 Constructing career identity in the context of
family and past generations.

U Narrating one’s own history and exploring
members of the family students consider
successful and unsuccessful.

U Exploring the attitudes of different family
members and one’s own attitudes about work.

d Interpreting how one’s past and messages
received about career are influencing students’
current ideas about career.




Your Career Genogram

Place initials of each relative (living or dead) in the parentheses and identify the current career for each person if known. After
you have identified the job title place a U for unsuccessful career history and an S for successful or well-adjusted. These
judgments should be based on your opinion of success and need not be based on factual, first-hand information. Mark females
with circles o and males with squares 0.

Maternal You Fraternal

Grandparents ( ) ( )

() ()
Step grandparents () ( )
(if appropriate) () ()
Aunts ( ) ) ) () () ( )
and Uncles ( )— ) ) () () ( )
Parents ( )

()
Stepparents ( )
(if appropriate) ()
Siblings () () ()

() () ()
Step siblings ( ) () ()
(if appropriate) () () ()

Taken from Career Counseling Techniques by Duane Brown and Linda Brooks.



Career Genogram: Questions

O What are the job attitudes (e.g. hard work is important;
women should do women'’s work) of the people you most
like?

 What are the job attitudes of people you least like?

O List your own job attitudes.

O Are your job attitudes similar to or dissimilar to liked
relatives? Are they similar to or dissimilar to disliked
relatives?

O Have the job attitudes held by liked/disliked persons
restricted their career development? Facilitated it? How?

O If you have job attitudes similar to liked/disliked relatives, are
you restricted by them now? Will you be in the future? How?

 What stereotypes about careers and yourself have been
“transmitted” to you by relatives?



Identity Experiential:
Labels

Gender
Race/ethnicity
Sexual Orientation
Class

Education level ﬁﬁﬁ
Religion
Spirituality
Work
Family
Neighborhood/community
Ability

AuTHoAR\TY
CIRCLE

OUTER CIRCLE INNER

o000 000DD0D00




Identity Experiential:
Activity

A | think about this aspect of my identity the most
Q Ithink about this aspect of my identity the least

 This part of my identity has the most effect on how
people treat me

1 This was emphasized most in my family

1 This was emphasized least in my family

A | feel the most discomfort about this part of my identity
1 The most painful lesson | learned was the result of this

1 The most rewarding experience I've had was the result of
this




Identity Experiential:

Reflective Writing Questions

= What was this experience like for you?

= What aspects of your identity do you emphasize
the most?

= What aspects do you not emphasize? Why?

= What are some of the benefits we gain from
being in some groups?

= What are the disadvantages we gain from being
In some groups?

= What aspects of identity affect your self-concept
or sense of who you are? How?




Participants

81 students (36 African Americans and 45 Asian
Americans)

0 63% female and 37% male

dFreshman comprised 52%, sophomores 31%, and
juniors and seniors 7%




Research Question

1 Do African American and Asian American
students in the constructivist course show
significant increases in career decision self-
efficacy?

 Career decision self-efficacy is belief in one’s
ability to successfully complete career-related
tasks.

1 Career decision self-efficacy has been identified
as important for women, minorities, and anyone
with a background lacking in efficacy
information.



Instrument

dThe Career Decision Self-Efficacy Scale-Short
Form (CDSE-SF) measures students'
confidence or belief in their ability to complete
career-related tasks.

dFive subscales:
Self-appraisal
Occupational Information
Goal Selection
Planning

Problem-solving




Procedures

dThe constructivist career class met once a week
for one semester.

O The CDSE-SF was administered on the first and
last day of classes.

Data were analyzed using a multivariate analysis
of variance (MANOVA).




Results

Table 1: Summary of Mean Scores on Pre- and
Post-test Measures

CDSE-SF Subscales n Pretest Mean (SD)  Posttest Mean (SD)  Difference

Self-Appraisal 81 17.57(268) 19.23 (2.60) +1,66
Occupational Information 81 16.94 (3.45) 18.77(3.11) +1.83
Goal Selection 81 16.36(3.21) 18.90(3.22) +2.54
Planning 81 16.04(3.05) 18.53(3.24) +2.49
Problem-Solving 81 16.64(344) 17.86 (2.77) 11.22
Total 81  83.54(1281) 03.31 (12.70) 19,77




Discussion

1 Constructivist career education may have strong
potential for promoting competence, creating
capacity, and expanding opportunities via college
readiness for multicultural students.

1 By building career decision self-efficacy particularly
in goal setting and planning, constructivism shows
potential as one way to integrate multicultural and
career competencies in the classroom.

4 Engaging in this kind of career work with students
prior to college may have the potential to better
prepare them to succeed in postsecondary settings.
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