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* Provide an overview of best practices related to

supervision and evaluation of school psychologists.

* Share examples of how three Indiana school
corporations/cooperatives have documented school
psychologists’ services provided as part of RTI
implementation.

* Discuss the impact of RTl-related role changes on school

psychologists’ supervision and performance evaluations?




An Overview

ACCOUNTABILITY, SUPERVISION
AND PROFESSIONAL GROWTH FOR
SCHOOL PSYCHOLOGISTS



“Accountability is an evaluative effort designed to

systematically gather information relevant to the
performance of a school psychologist. It enables
them to demonstrate the effectiveness of their
services to others and provides an evaluation of
how well they have met their performance
objectives. It is concerned with both quantitative
and qualitative aspects of practice and it is

particularly useful in improving service delivery

and enhancini irofessional develoimen’r.” ‘Zinsi 1984'




* To ensure that services benefit others.
* To improve future services.

* To inform professional development and
evaluation activities for individual school
psychologists.

* To inform program and systems-level evaluation
efforts.

* To facilitate professional advocacy and

awdareness.




* Fairchild and Zins (1992)
— How Much?

* 60% of respondents reported collecting some type of
accountability data; 57% because it was required.

— What Type2 (all respondents/those that reported collecting data)

* Number of activities (“enumerative”) — 56%/97%
* Perception (“process”) — 21%/36%
* Behavior change (“outcome”) — 44.1%/25.5%

— From Whom?

* Administrators — 59%, Teachers — 53%, Parents 27%,
Students 25%




* Effective Supervision...

— Supports improved professional skills and knowledge;
— Leads to expanded roles, responsibilities, and services;
— Promotes job satisfaction and reduces stress;

— Facilitates self-reflection and focused professional
growth;

— Increases accountability efforts.

Armistead, L. (2008). Best practices in continuing professional
development for school psychologists. In A. Thomas & J. Grimes
Eds.), Best Practices in School Psychology V




Evaluation Vision

Implementation Assessment

. Mission and
Strategic Plan Goals



* Professional evaluation procedures and forms,

* Supervisory structures and training,

* Varying understanding and perception about
the role of school psychologists,

* Time available for supervision and mentoring.




>

>
- A
)

e ——— \ )
“

oical services
aluation of




* How are school psychologists’ services, responsibilities,
and roles being documented, recorded, and shared?

* How have school psychologists’ building assignments and
case loads changed?

* How have performance evaluations for school
psychologists changed?

* How did your cooperative /corporation discuss/decide
upon these changes?

* How has this impacted administrators’ perceptions about

the role and value of school psychologists?




Example One

DUBOIS-SPENCER-PERRY EXCEPTIONAL
CHI LDREN"S COOPERATI V



* DSP Psychologists * DSP Administrators

— Amanda Keusch — Pam Bell, Assistant
— Joe Keusch — Tammy Hurm, Assistant
— Carrie Prior — Leah Jessee, Director

— Loretta Wheeler
— Terri Owens

— Brooke Kendall
— Dave Kroen

— Ramona Johnson




ANine school corporations, 2 offices

AApproximq’rely 45 buildings; 2,000 + students are served

AWe Provide:

8 Psychologists 2 Transition Coordinators

6 Therapists 6 Behavior Consultants

1 Teacher -Vision Impaired 6 Interpreters

2 Teachers - Hearing Impaired Bus Drivers (10+)

2 Preschool Coordinators 6 Data Entry /Clerical Staff

3 Administrators (1 Director, 2 Assistants)



* How did we decide upon necessary changes?

* How are our school psychologists’ services, responsibilities,
and roles being documented, recorded, and shared?

* How have our building assignments and case loads
changed?

* How have our performance evaluations for school
psychologists changed?

* How have these changes impacted administrators’
perceptions about the role and value of school

psychologists?




* Prior to the full implementation of IDEA 2004

— Successful Administrative Team ALL Retired

— Lead School Psychologist Retired

— Discrepancy Model in question...anticipation of Rtl

* New Administration 2005-2006
— Vision for All Children (Intent of IDEA and NCLB)
— Vision of “Whole School Approaches”

— Vision for a more Unified System
* State Law, Article VII August, 2008




Initiatives
Study Group 2005 with

stipends for participants

Problem Solving Project with

Blumberg Center

Rtl Summer Academy for school

psychologists (ISU, Blumberg
Center)

Summer Retreat led by Pam

Bell, assistant director

Book Study: Director read

Effective Supervision and Primal

Desired Outcomes

Whole School Approaches to

get to Ril

Problem Solving Teams in each

corporation

Bring back ideas for our team

and schools in preparation of Rtl

Develop procedures or minimum

specifications

Foster Leadership in psychs and

gain more confidence in my role
as supervisor




Initiatives Desired Outcomes

* Book Study * Gain knowledge

* Movement of psychologists * Psychologists become
to buildings as a home-base, visible /active partners with
not our central office our schools

* Presentations from * School Psychologists’ as
psychologists to each of their leaders and supportive roles
schools in our schools

* Cognitive Coaching * Use coaching techniques in

our schools (Not IEP Police)!




Initiatives Desired Outcomes

* Professional Development .
for School Teams

* Professional Development .
for school psychologists

* Survey of schools .

* Professional Development in  °
2009-2010: “Sharpen your
intervention toolbox”
monthly outside experts

Develop School-based
teams for problem solving

Develop guidelines and
procedures for SLD referrals

|dentify schools’ needs

Provide an opportunity for
school psychologists and
school folks to work together
toward interventions



— Roles have expanded

* Leadership Roles (Offices in our schools, not cooperative)
* Supportive Roles (Coaching, Visibility, and Collaboration)
* Self-Reflective Roles (Flexibility, Initiative, and Student Focused)

* Communication Roles (Presentations to board and schools)

— Responsibilities have expanded

* School Improvement Teams
* Cafeteria Duties

* Direct work with students

* Data collection and progress monitoring




* Building Assignments (Thinking Rtl)

— Match need to expertise
— Match interest
— Match location/proximity of home to work

— Monitor and balance caseloads

e “Caseload” has shifted

— Students we are administering assessments

— Students whom we are progress monitoring




— Supports improved professional skills and knowledge;

* Book studies, guest speakers, state conferences

— Leads to expanded roles, responsibilities, and services;
* Leaders within buildings-increased credibility

* Part of school staff

— Promotes job satisfaction and reduces stress;
* Regularly scheduled, ongoing psych meetings

* Administrator Responsiveness

— Facilitates self-reflection and focused professional growth;

e Annual Performance Evaluations

— Increases accountability efforts.

* Clear expectations




* AREA | = COMMUNICATION

* AREA Il = KNOWLEDGE AND SKILL
* AREA Il = PERSONAL CHARACTERISTICS:
* AREA IV — ORGANIZATION AND TIME MANAGEMENT

* AREA V — PROFESSIONAL GROWTH AND DEVELOPMENT



* Principals

— Have stated how they would be lost without the
guidance and support of their school psychologist

— Worried about the stress level of our school
psychologists, wanted to find a solution for them

* Educators in general

— Value our school psychologists and have appreciated
their work and support

— Appreciate their visibility and how they work
alongside of educators for all children




Example Two

GREATER LAFAYETTE AREA SPECIAL SERVICES



* 10 Full-Time School Psychologists

* 3 Part-Time School Psychologists

* 1 Full-Time Diagnostician

* 4 Part-Time Diagnosticians

* 4 Psychologists’ Assistants (2009-10)
* Office Support Staff

* Serve three school corporations

— 35 public schools and 8 parochial schools
— 3800 + students served

* Assistant Director, Supervisor of Psychology Department




* Facilitated discussions with GLASS psychologists and GLASS
administrators

Summer 2004

Facilitator from Indiana State University-Blumberg Center

Strengths & Improvements identified

Challenges & Limitations identified

Understand the RTI model

Unsettling perceptions

“Us vs. Them” mentality

Is there enough time to do this “extra” work?

Will professional development be provided to staff on the new
model?

Administrative support
Fear of job loss

* Developed 5 year plan for adoption and implementation




* Task Force Committees Developed

* Professional Development Opportunities
offered to staff (2005-2008):

— Building Administrators — 48
— Teaching Staff — 62
— Student Services — 87

— Parent — 3

— Community - 7




e State Grant Funds
— 2005-2006:

* Grant funds used toward implementation at 10 schools

— 2006-2007, 2007-2008:

* Grant funds used toward implementation for all schools

— 2008-09:

* Grant funds targeting 3 schools

* Pilot sites for the state



* Received funding
* Received training

* Completed the professional development
with staff

* Communicated to the community

* Expectation was for change to follow...



* Traditional View:
— Number of initials and re-evaluations completed

* New View:

— Problem Solving involvement
* Facilitator role /Coach
* Completing assessments

— Ongoing analysis of building data (academic & behavior)
* School-wide, grade level, classroom, individual students
* Data review meetings

— Intervention services
— Presentations to building staff
— Fewer special education evaluations

— Familiar with students prior to the referral




Year Conferenced | Placement | Nonplacements | % PI
2009-10 106 72 34 68%
2008-09 411 268 143 65%
2007-08 430 263 167 61%
2006-07 578 323 255 56%




Matching expertise with the school’s needs

— Some buildings may have a higher need for a psych as
an interventionist

— Other buildings may have a higher need for a psych as
a data manager
Serving as a consultant in each building

— Working harder than ever before to meet the demands
of the building administrator, leadership /problem
solving teams, individual teachers, etc.

Number of buildings per psychologist has
remained consistent

Geography considered, but not as important now
in determining assignments




* Monthly Activity Report: Summary

* Problem-Solving Log: PS meetings or PS
assessments

* Miscellaneous Log: Other responsibilities - i.e.,
presentations, interventions, data analysis, etc.

X Updated by psychologist and given to Assistant
Director each month




G.L.A.S.S.

Supgarting A
Stwdenty

GREATER LAFAYETTE AREA SPECIAL SERVICES
Special Education & Psychological Services
2300 Cason Street, Lafayette, IN 47904
Phone: 7635.771.6006
Fax: 765.771.6077

2009-2010 Year-To-Date Activity Report

Psychologist: Phil Psych
Ending Date: February 02, 2010

In-
In- | Process | Completed

Completed' | Process® | Pending’ | 50-Day 50-Day Completed | Pending
SCHOOL Evals Evals Evals Re-Evals | Re-Evals Re-Evals | Re-Evals
Eleme ntary 3 0 0 | 6 | 0
Eleme ntary ) 0 0 2 2 1 2
Middle l 0 0 0 0 0 0
Junior High 5 0 0 0 0 0 0
TOTALS 11 5 0 3 8 2 2




G.LASS.

%%5% GREATER LAFAYETTE AREA SPECIAL SERVICES

St A Special Education & Psychological Services
Problem-Solving Log

Psychologist: Patty Psych
School: _ Elementary Report Date: February 2010
Student Name Date | Activity Time
Ethan Example 2001/10° | Initial PS Meeting | Hr
Stephanie Sample 20210 | Parent/Teacher PS meeting for new student .5 Hrs
Amy Anybody 204/10° | Achievement Assessment 1.5 Hrs




G.L.ASS.
%% GREATER LAFAYETTE AREA SPECIAL SERVICES

Spniti Al Special Education & Psychological Services

Miscellaneous Time Log

Psychologist: Phil Psych

Report Date: February 2010
Activity Date Location Time
Leadership Team Meeting 2/01/10 | Elementary School | Hr
[ntervention Presentation 2/02/10 | Elementary School S5 Hrs
ISTART! Meeting 2/04/10 | Administration Bldg | Hr
Discussion regarding discipline data 2/05/10 | Elementary School 3 Hrs
Individual counseling for student 2/08/10 | Elementary School 3 Hrs




* Task Force Committees

— New policies and procedures for the cooperative
— Eligibility criteria

— Report writing

— FBA paperwork

— Problem solving processes; Data Analysis

— Special education timelines

— Technology updates

* Professional Development Team (2009-2010)
— Asst. Director, Psychologist, Specialist, Speech & Language Pathologist
— Variety of topics

— Targeted groups: school-wide, leadership teams, grade-level teams,
special education teachers, GLASS departments




Counting Number identification MIssing Numbear
Student BOY MOY EOY BOY  MOY EOY  BOY  MOY  EOY

A. Anybody W4 : 17 0 i f 2l

E. Exampls (I 0 : 20 2 i 16 4 ful 16
N. Nanama w0 18 i 16 f 16 ful
3. Bampk CTI I 21 24 13 4 10 12 13 s 2
Maan= aeer W 05 6 1823 28 2 10 1233333 Resleel 2073 F{
Medllan= CTI 8 17.5 A} 2 83 12 g A3 ]
Varanca= 8233 1e7 13 17 5623 44 L 18 1233333 2033333 1881667 £

Standard Deviation 12741 108 11.533 1081665 7.3 7 2 4242641 3511885 450025 4112088 5.56776d
Confidenct Interval 25040 2123 22673 2126528 1474482 1976183 0363105 0834003 0800428 0856506 0808604 1.004600

23th Parcentlle= 265 55 89 3142y A3 1 7 10.5 6.3 14 18
a0th Parcentlie= CTI I - 17.5 1 2 8.3 12 A3 il
T5th Parcantlle= 3/ BT 1003 133 19.5 2 3 1.3 14 222 23
23th Parcantlie ROl 1,369 20833 0.625  0.625 0333333 0184444 0.684444 -0.05535%
30th Parcantlle ROl 1.25 19167 0628888 Q75 0381111 0184444 0.638888 -0.027778

T5th Parcantlle ROI= 1.611 1.5611 0.333333 0654444 0472222 0138888 0625 0060444
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2nd Semester Intervention Totals
800 Total Number of Intervention Sessions 2nd Semester
. 1st Grade
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PSF

Weekly Growth
Projections for Target
Performance

Her shey’'s Ac
Growth Averages per Week
from Winter-Spring
Benchmarks

t Nyrgber of Jtudgnts ; |,
Receiving Early Literacy
Interventions

Kindergarten

0.8

0.33

25

Weekly Reading

Number of Students

Oral Reading | Growth Projectionsfor |Her shey ' s Ac tRaceiving Readiagy j n g
Fluency Target Performance Growth Averages per Week | Inferventions

1st 1.33 1.36 24

2nd 1.44 1.17 21

3rd 1.03 1.35 19

4th 0.78 1.02 15

5th 0.63 0.74 16




* District evaluation form; currently same as teacher form

* Enhancing the evaluation to make it meaningful

— Professional growth plan completed
* Meeting held at beginning of year with GLASS asst. director
* Individual goals, school goals, psychology department goals
— Asst. Director observes and evaluates psychologists in “new” roles
* Participating in problem solving meetings
* Training building staff
* Analyzing building data
— Building administrators and psychologists discuss expectations at the
beginning of each semester

— Asst. Director frequently communicates and gathers input from
building administrators regarding the building-level involvement of
the psychologists




* The biggest change that | have witnessed is the tfransformation
of the school psych from the ‘testing person’ to an actual
member of the special education team of individuals who work
to find solutions for our students who are struggling.”

— Actual Principal at a Middle School

* “The role has been overhauled, he is now part of two of our
three general education problem solving teams; he administers
diagnostic tests to refine or change interventions; he is a
resource for the principal and team; he collects data to impact
our school-wide plan; he provides individual meetings with
teachers to brainstorm student needs; and most of all he is a

staff member at our elementary school!”

— Actual Principal at an Elementary School




e “Parents are much more in tune with the role of the
psych and comfortable communicating with him and
see him as a resource not the ‘wizard behind the

curtain.
— Actual Principal at an Elementary School

* “Being part of the PS Team from the start of a case
gives the psychologist a true picture of these students.
This allows her to assist us in making better decisions
about appropriate interventions, assessment data
analysis, progress monitoring assessments, and special
education entitlement.”

— Actual Principal at an Elementary School




Example Three

WARSAW COMMUNITY SCHOOLS



Team Accomplishment Sheet

School Year: 2009-2010 School: Page 1 of
- . : : Referral to Special Education
Initial Meeting Data Review Meeting(s) Pec
Testing
Grad
el
Teac Stude
her nt still
Initial Refer **Pri Dated in
n
Stu Ge s ring mar Baseline Date of Update of 2 Probl Referred Found Eligible?
nde *R e y Date of Instru d Data Updated em-
dent Indivi - Assess 1st Data . . Referred? by? Yes/No
" r ac Are Initial ment . Assess Revie Assessme Solvin
Initi dual . ment Review Yes/No Parent/T If yes, what
e o a of Meeting Used : ment w nt Data g
als Initial Data Meeting . eam area?
M/F S Con Data Meeti proce
cern ng ss?
Yes/N
o
1.
2.
3.
4.
5.




Gender: Male 67 (56%) Female 52 (44%)

Grade: (78% students in primary grades 1-3)
K -14 1¢-31 2 .25 39.23 4.4 5th.12 6M-5 DK-5

Primary Areas of Concern: 70% have reading concerns

Reading — 83 Responsibility — 24
Written Expression — 23 Interpersonal Skills — 6
Oral Expression — 5 Physical Skills — 3
Listening Comprehension — 3 Personal Skills — 1

Math — 37 Problem Solving Skills — 3
Other - 6 Unspecified — 3




ASSESSMENT AND PROGRESS MONITORING

Type of Assessment Tool at Baseline

Aimsweb Q0
Star 12
ISTEP /MAP 39
Observation 14
Grades 3
DRA 45
Teacher Reports 3
Work Samples 1
Other 8
None 10

Data Review Meetings
Data Review Meetings with data

Q2% of initial RTI referrals come with
multiple pieces of data

118

114 97% of progress meetings have
data




OUTCOMES

Remain in Process 61

51% remained in RTI process at end of
year

Did not Remain in Process 52

44% were dismissed from RTI due to

progress or were evaluated for special
needs (18%)




School Number of Total Number of Number of Referrals for Number Percent
Students Referred to RTI Rtl Testing Eligible Eligible
(% of school pop) Meetings (w/Completed Eval)

Eisenhower 30 (5%) 69 10 9 90%
Madison 12 (2%) 25 2 2 100%
Harrison 20 (3%) 30 1 1 100%

Washington 27 (5%) 54 4 4 100%
Jefferson 9 (3%) 18 1 1 100%
Leesburg 17 (3%) 34 g 2 67%
Lincoln 7 (1%) 11 0 0

Total 122 (3%) 241 21 19 90%




Comparison of total numbers for the 2008-2009 school year

Percentage of initial evaluations that ended in eligibility for services:

2008-2009 84% (?20% of RTI referrals were eligible for services)
2007-2008 85%
2006-2007 85%
2005-2006 84%
2004-2005 80%
2003-2004 78%

Grand totals for initials, additionals, triennial re-evaluations and preschool assessments:

2008-2009 142
2007-2008 194
2006-2007 225
2005-2006 227
2004-2005 258
2003-2004 246



* Significantly less assessment for initial evaluations

* BUT, more diagnostic assessment (progress
monitoring, rating scales, observations) for planning
RTI interventions and consultation

* More meetings at building level and grade level for
RTI planning and student interventions




* Effectiveness of school psych was traditionally
valued as number of evaluations completed (45
elementary evaluations this year)

VS.

* the number of children impacted by school psych

collaboration and consultation =

WARSAW SCHOOL PSYCHS IMPACTED 122+
ELEMENTARY LEVEL STUDENTS DURING THE
2008-09 SCHOOL YEAR OUTSIDE OF SPECIAL
EDUCATION EVALUATION AND PLACEMENT




THEN NOW

* Evaluation and * Knowledge and
diagnostic skills expertise in all aspects

* Adhering to policies of Ril
and timelines * Coaching,

* Communication and communicating, and
collaboration skills coordinating skills

e Assessment and
diagnostic skills




THEN NOW

* Complete 100 * Coordinating Data
evaluations per year from Diagnostic
Work with M-team to Assessments
Coordinate Assessment * Working with Teams of
and Eligibility Professionals on
Major Role at Case Interventions
Conference * Progress Monitoring
Finish at the Case * Following Students for
Conference Months/Years




Students identified for special education

Year Total Learning Disability
2004 923 325
2005 989 337
2006 1039 341
2007 1085 337
2008 1075 328
2009 1082 306




* Study of the 5 Components of Reading
* Reading Achievement on a decline in the District
* Reauthorization of IDEA- 2005

* Journal articles by Fuchs and Fuchs, Batsche,
McCook, Gresham, and others

* Presentations and discussions at the district level
* Retraining the district’s Building Based Teams

* Selection of a Universal Screening Tool

* |Indiana Article 7 revision — 2008

* Positive Impact on Students, Parents, and Staff!




* The “psychometrics” are being replaced by
problem-solving team collaboration and data-

driven results

* The school psychologist is “Coach”, “Staff
Developer”, “Progress Monitor”, “Building
Team Member”, “Instructional Strategist”

* |t’s exciting, challenging, and scary




* Significant administrative support, involvement,
and leadership,

* Intentional planning and focus,

* Substantial change in the roles of school
psychologists,

* Positive, qualitative feedback from building
administrators and teachers,

* A work in progress...




* Use student outcome data to demonstrate
effectiveness and value of school psychological

services.

* Connect to professional evaluations, supervision,
and professional growth plans.

Gibbons, K., & Silberglitt, B. (2008). Best practices in evaluating psychoeducational
Services based on student outcome data. Best Practices in School Psychology V.







* Leah Jessee, jesseel@dspcoop.org

* Amanda Keusch, akeusch@dspcoop.org

* Toni Skaggs, tskaggs@lsc.k12.in.us

e Jason Cochran, jdcochran@Isc.k1 2.in.us

* Melanie Davis, mdavis@]Isc.k12.in.us

* Deb Blatz, Dblatz@warsaw.k12.in.us

* Shelly Mabee, smabee@warsaw.k12.in.us

* Leah Nellis, leah.nellis@indstate.edu
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