
 

    
 
 
 
 
 
 
 
 
 
Graduation and Dropout Rates 

• In 2006-07, 73.9 percent of the 2003-04 freshman class graduated from high school on 
time with a regular diploma (Aud et al., 2010).  

• The dropout rate for students with severe emotional and behavioral needs is 
approximately twice that of other students (Lehr, Johnson, Bremer, Cosio, & Thompson, 
2004).  

 
Social and Emotional Learning 
• A meta-analysis of school-based social and emotional learning programs involving more 

than 270,000 students in grades K-12 reveals that students who participated in these 
programs improved in grades and standardized test scores by 11 percentile points 
compared to control groups.  In addition, students showed significant improvement in 
social and emotional skills, caring attitudes, and positive social behaviors, and a decline 
in disruptive behavior and emotional distress (Durlak, Weissberg, Dymnicki, Taylor, & 
Schellinger, 2011).  

• Well-implemented social-emotional learning programs can have significant and 
meaningful preventive effects on the rates of aggression, social competence, and 
academic engagement in the elementary school years (Bierman, Coie, Dodge, 
Greenberg, Lochman, McMahon, & Pinderhughes, 2010).  

 
School Climate  

• In urban, public schools in 2003-04, 30.2% of teachers reported student acts of 
disrespect for teachers on at least a weekly basis and 18.5% reported student verbal 
abuse of teachers on at least a weekly basis.  These figures were 21.6% and 11.8% 
respectively for public school teachers in all locales (Provasnik et al., 2007).  

• Twenty-five percent of teachers who leave the profession cite job dissatisfaction as a 
reason for leaving, and 30 percent of these teachers say student discipline problems are 
a cause of their dissatisfaction (Ingersoll, 2001).  

• Several aspects of school climate and connectedness are positively related to student 
achievement, and positive change in school climate and school connectedness is related 
to significant gains in student scores on statewide achievement tests (Spier, Cai, & 
Osher, 2007; Spier, Cai, Osher, & Kendziora, 2007).  

• Changing a school’s climate and connectedness for the better is associated with 
increases in student performance in reading, writing, and mathematics, regardless of 
whether a school starts with high or low school climate and connectedness or high or 
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low achievement scores (Spier, Cai, & Osher, 2007; Spier, Cai, Osher, & Kendziora, 
2007).  

• Adults tend to underestimate the problem of bullying in schools and overestimate how 
safe students feel (Garrity, Jens, Porter, & Stoker, 2002).  

• In 2005, 65% of teens were verbally or physically harassed or assaulted because of 
their appearance, sexual orientation, gender, race/ethnicity, disability, or religion (Harris 
Interactive, Inc., 2005).  

• A 2005 survey revealed that 53% of teachers see bullying and harassment of students 
as a serious problem at their school (Harris Interactive, Inc., 2005).  

• Frequent exposure to victimization or bullying others is associated with high risks of 
depression, suicidal ideation, and suicide attempts; even infrequent involvement in 
bullying behavior is related to increased risk of depression and suicidality, particularly 
among girls (Klomek, Marrocco, Kleinman, Schonfeld, & Gould, 2007).  

• Victims of bullying and harassment may experience negative impact in the areas of 
academics, social–emotional development, and even their health (Garrity et al., 2002).   

• Whole-school interventions using positive behavior support have been shown to 
decrease behavior problems while improving academic performance, as measured by 
standardized tests in reading and mathematics (Luiselli, Putnam, Handler, & Feinberg, 
2005).  

• Research has demonstrated the effectiveness of positive behavior support in reducing 
problem behaviors and improving academic performance (Nelson, Martella, & 
Marchand-Martella, 2002).  

• Interventions that foster students’ engagement in school have been shown to reduce 
high school dropout (Reschly & Christenson, 2006; Sinclair, Christenson, Evelo, & 
Hurley, 1998).  

• Increasing students’ engagement and sense of community in the school produces 
reductions in problem behaviors, increased associations with prosocial peers, and better 
academic performance (Battistich, Schaps, & Wilson, 2004).  

• Interventions to increase students’ bonding to school promote academic success by 
reducing barriers to learning (Catalano, Haggerty, Oesterle, Fleming, & Hawkins, 2004).  

 
Wellness 
• The authors of a comprehensive review of positive youth development programs 

concluded that they produce positive behavior outcomes and prevent youth problem 
behaviors (Catalano, Berglund, Ryan, Lonczak, & Hawkins, 2002).  

• Resilience results from positive social relationships, positive attitudes and emotions, the 
ability to control one’s own behavior, and feelings of competence (Doll, Zucker, & 
Brehm, 2004).  

• Low levels of resilience assets in schools contribute to lower academic achievement by 
students, both in low- and high-performing schools (Hanson, Austin, & Lee-Bayha, 
2004).  

• A relatively small number of global factors are associated with resilience, including 
connections to competent and caring adults in the family and community, cognitive and 
self-regulation skills, positive views of self, and motivation to be effective (Masten, 
2001).  

 



 

Family–School Partnerships  

• Home–school collaboration leads to improved student achievement, better behavior, 
better attendance, higher self-concept, and more positive attitudes toward school and 
learning (National Association of School Psychologists, 2005).  

• Research in the past two decades has demonstrated the power of family–school 
partnerships to positively impact children’s school success, and these partnerships are 
essential to meeting the new accountability demands placed on schools (Christenson, 
2004).  

• Consultation has been found to yield positive results such as remediating academic and 
behavior problems for children in school settings; changing teachers’ and parents’ 
behavior, knowledge, attitudes, and perceptions; and reducing referrals for 
psychoeducational assessments (MacLeod, Jones, Somer, & Havey, 2001; Reddy, 
Barboza-Whitehead, Files, & Rubel, 2000).  

 
Positive Impact of School Mental Health Services  

• Interventions that strengthen students’ social, emotional, and decision-making skills also 
positively impact their academic achievement, both in terms of higher standardized test 
scores and better grades (Fleming et al., 2005).  

• Students who receive social–emotional support and prevention services academically 
achieve more in school (Greenberg et al., 2003; Welsh, Parke, Widaman, & O’Neil, 
2001; Zins, Bloodworth, Weissberg, & Walberg, 2004).  

• School mental health programs improve educational outcomes by decreasing absences, 
decreasing discipline referrals, and increasing test scores (New Freedom Commission on 
Mental Health, 2003).  

• School staff rate the services provided by school psychologists as very important, 
including assessment, special education input, consultation, counseling, crisis 
intervention, and behavior management (Watkins, Crosby, & Pearson, 2007).  

• The intervention strategies employed by related services personnel produce substantial 
positive impact on special education outcomes (Forness, 2001).  

• Special education teachers see the work of school psychologists in individualized 
education program meetings as helpful and important (Arivett, Rust, Brissie, & Dansby, 
2007).  

• Expanded school mental health services in elementary schools have been found to 
reduce special education referrals and improve aspects of the school climate (Bruns, 
Walrath, Glass-Siegel, & Weist, 2004).  

• Prevention and early intervention programs targeting at-risk students reduce special 
education referrals and placement, suspension, grade retention, and disciplinary 
referrals (National Research Council and Institute of Medicine, 2000).  

• School counseling practices improve social skills of students, particularly those who are 
at risk (Whiston & Sexton, 1998).   

• School social work services can be cost effective in the reduction of problem behaviors 
and school exclusion (Bagley & Pritchard, 1998).   

• Services provided by school psychologists support virtually every area of the lives of 
students, from school safety to academic achievement (Bear & Minke, 2006; Brock, 
Lazarus, & Jimerson, 2002).  
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